
A b s t r a c t
So c i a l  e n t re preneu rsh i p in vo lv es  a  devo t io n to  add re ss in g
prob lems o f th e so c i e t y .   Wh i l e so c i a l  e n t re preneu rs  bor row
from the tenac ity o f bus inessmen and women, the focus is no t
o n pro f i t -mak in g bu t wo rk in g fo r th e promot io n o f  imp ro ved
qua l i t y o f  l i f e o f  membe rs  o f th e i r ta rg e t  commun i t i es .
Educa to rs are  cha l lenged to pe r fo rm th is ro le because o f the
in cr eas in g leg i t ima cy  cr is is o f  n on-go vernmenta l  o r gan i sa t io ns
(NGOs). Th is paper examines the var ious dimens ions o f soc ia l
e n t re preneu rsh i p and draw s ou t th e imp l ic a t io ns  o f th e
en t re preneu r i a l  sp i r i t fo r so c i a l  s tu d i es  edu ca t i on . I t  a rg ue s
th a t  the  t ra d i t i on a l  con ce rn  o f so c i a l  s tu d i es  a s a prob lem
so l v i ng  sub je ct  cha l l en ge s te ache r educa to r s in  the  f ie ld  to
equ i p th e i r tr a i ne es  w i th capa c i ty  to ac t as  soc ia l
en tr ep re neur s in  N ig er ia n schoo l s and commun i t ie s .  L ike l y
problems and solut ions in this regard are discussed in the
p ap e r .

I n t r o d u c t i o n
Today ’s wor ld demands peop le w ith capac it y fo r  so lv ing pe rsona l
and soc ia l p rob lems . The comp lex i ty o f modern l iv ing ,  occas ioned
by rapid indust r ia l isat ion and techno log ica l innova t ions ,  demands
ski l l s in p roblem so lving as ind ividuals and groups s tr ive to
unders tand the ir  c ir cumstances and g ive thei r  l i f e be t te r  mean ing .
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This human s t rugg le for  improved standard o f liv ing somet imes
resu l t  in compet i t ion and cr ises a t  va r ious levels of human
in te ract ions ,  tha t  is ,  commun i ty ,  nat ion-s tate ,  reg iona l and g loba l
levels. Educa to rs a re st ra teg ica lly placed to equip chi ld ren and youth
w i th know ledge and compe tenc ies requi red to face chal lenges
assoc iated w i th these comp lex i t ies by p repar ing them as change-
agen ts in the mat r ix of human ex istence . Soc ial s tud ies educa t ion
is pa r t icu la r ly ta ilo red towards this end .

The goa l of social s tud ies educa t ion is to produce c it izens who
are con tr ibut ing members o f the ir  society . Every modern society looks
up to i t s educa t iona l sys tem fo r  produc ing peop le who do no t on ly
demand the ir  r igh ts,  but  a re equa l ly consc ious o f the i r responsib i l i t y
to others and the society at large.  As part of effor ts to build a free
and democrat ic soc iety, a just  and egalita r ian society , a united, strong
and sel f - re l ian t  na t ion ,  a g rea t  and dynamic economy,  and a land
fu ll  o f b r igh t  oppor tuni t ies for  a ll  c it izens ,  N iger ia ’s phi losophy o f
educa t ion is etched on the development of the individual into a sound
and e ffec t ive c i t izen wh i le ful ly in teg ra t ing h im o r  he r  in to the
communi t y (Federa l Governmen t o f N ige r ia ,  2004) .  Soc ia l stud ies
and c it izensh ip educa t ion , pa rt icula r ly a t the basic educat ion leve l
(p r imary and jun io r secondary school ) ,  occup ies a cen t re-s tage
posi t ion in ac tua l is ing th is compe ll ing demand o f modern educa t ion
in genera l and the N iger ian socia l stud ies educat ion in pa r t icu la r .

The central thesis of this paper is that the goals of social studies
educat ion are be tte r achieved if the school sub ject  is promoted with in
the parad igm of soc ia l en trep reneursh ip . The paper a t tempts a
conceptua lisa t ion o f “soc ia l en t rep reneu rsh ip ” and d i f fe ren t iates i t
f rom the re la t ive ly more popu la r  one associa ted w ith bus iness
ent repreneu rs . The s imi la r i t ies and d if fe rences between a soc ia l
en trep reneur  and a soc ia l stud ies educa to r  are high ligh ted . Th is is
fo llowed by an ove rv iew o f l ike ly p rob lems and prospec ts o f
in teg rat ing socia l en t rep reneu rsh ip in to the N ige r ian schoo l socia l
s t u d i e s .

Wh a t  i s  S o c i a l  E n t r e p r e n eu r s h i p ?
The term “soc ia l en t rep reneu rsh ip ” can no t be de f ined w i thou t
refe rence to “soc ia l en t rep reneu r ” ;  as the fo rmer is made exp lic i t in
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the charac te r isa t ion of the la t ter . Wha t readi ly comes to m ind a t the
men tion of “ soc ia l en trepreneu rsh ip ” is what goes on in the bus iness
wor ld . One is likely to see the picture of an ind ividual who str ives to
add value to his or  her  inves tmen t in the s tock marke t,  commerce ,
indus tr ia l p roduc t ion o r  any othe r economic ven tu re . In p rac t ica l
terms , the concern o f th is indiv idua l is inc reas ing p ro f i t on
investmen t – the higher the prof it margin, the be tter the value added.
This si tuat ion appl ies to a l l  bus iness en trep reneurs bu t ,  ce r ta in ly ,
not  for  those ca l led soc ial ent repreneu rs . Un like in the bus iness
wor ld ,  the p r imary conce rn o f the soc ia l en trep reneur  is no t p rof i t
making ; i t  is how to add value to the l ife of the communi t y and
human it y as a who le .

The p r inc iples beh ind soc ial ent repreneu rship are no t new . Fo r
cen tu r ies , the human race has p roduced indiv idua ls who made l ife
commitmen t to mak ing soc ia l impac t no t  coun t ing the cos t o r
daun t ing obs tacles on the i r pa th . In the last  cen tu ry ,  Flo rence
N igh t inga le,  the founder  o f the f i rs t  nu rs ing school and deve lope r
o f modern nu rsing p ract ices ,  was one of such except iona l
ind iv idua ls . The con t r ibu t ions o f Marga re t Sanger  who founded the
P lanned Paren thood Federa t ion of Amer ica – the precurso r o f the
Inte rna t iona l P lanned Paren thood Federa t ion- equa lly sing led her
ou t as a soc ia l en trep reneur . And ,  more recen t ly,  P ro fesso r
Muhammad Yunus was awarded the 2006 Nobel Peace P r ize for  h is
in i t iat ive on m ic ro loans in Bang ladesh way back in 1976 .  H is
p ioneer ing e f fo r t s gave r ise to the Grameen Bank wh ich is reputed
for  empower ing the impover ished peop le to become economical ly
se lf -suf f ic ien t th rough m icroc red i t w i thou t the t rad i t iona l co lla tera l
secu r it y .  Th is mode l o f mic roc redi t  is being rep lica ted in d if fe ren t
pa rt s of the wor ld .

The human ac t iv i t y ca lled soc ia l en t rep reneu rsh ip indeed has
a long h is to r y , bu t i t s deve lopmen t as an academic f ie ld is fa ir ly
recen t (Dees ,  1998; A lvo rd , B rown & Le tt s ,  2004; Mai r  & Mart i ,
2005). One of the pioneers in the field is J. Gregory Dees – professor
o f soc ia l en t rep reneu rsh ip and nonpro f i t managemen t a t  the Duke
Universi t y,  USA. Jus t i fy ing his p reoccupa t ion w ith this emerging f ie ld ,
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Dees (1998) remarks :
The t ime is cer ta in ly r ipe fo r en trep reneur ia l approaches
to soc ia l prob lems . Many governmen tal and phi lanth rop ic
e ffo r ts have fa l len far  sho r t  o f  ou r  expecta t ions . Ma jo r
socia l sec to r  ins t it u t ions a re of ten v iewed as ine f f ic ien t ,
inef fect ive,  and unrespons ive . Soc ial ent repreneu rs a re
needed to develop new models for a new century.

To Dees ,  the refo re,  soc ia l en trep reneursh ip rep resen ts a paradigm
sh if t  in the search fo r improved ways o f se rv ice de live ry ; be i t in
educa t ion ,  hea lth ,  o r  pub l ic inf r as truc tu re . D raw ing upon the ideas
o f economic theo r is t s l ike Ba t is te Say and Joseph Schumpe te r , Dees
concep tua l ises soc ia l en t repreneu rs as ind ividuals w ith a socia l
m iss ion . He goes fur ther  to charac te r ise these ind ividuals as those
who play the role o f change agen ts in the soc ia l sec tor  by:
· Adop t ing a m ission to crea te and susta in socia l va lue (no t  jus t

p r iva te va lue ) ,
· Recognis ing and relen t lessly pu rsuing new oppor tuni t ies to se rve

tha t  miss ion ,
· Engag ing in a process of con t inuous innova t ion ,  adapta t ion ,

and lea rn ing ,
· Act ing bo ld ly w i thou t  be ing l im i ted by resou rces cu r ren t ly in

hand ,  and
· Exh ib it ing he igh tened accoun tab i l i t y to the cons t it uenc ies se rved

and for  the outcomes crea ted .

Recognis ing tha t  va r ious ind ividuals wou ld meet these condi t ions
to va rying degrees , Dees suggests tha t  the c lose r  a pe rson ge ts to
sat is fy ing them,  the more tha t pe rson f i t s the mode l of a soc ia l
e n t r e p r e n e u r .

Dees ’ pioneer ing e ffo r ts d id much to put in p roper  pe rspec t ive
who qua l if ies to be cal led a social en trep reneu r . However,  h is mode l
o f  soc ia l en t rep reneu rsh ip has been cr i t ic ised fo r  underp laying the
place o f p rof it in susta ining the act iv it ies o f social en trepreneu r (Ma ir
&  Mar t i,  2005) .  Jer r  Boschee and J im McC lu rg as c i ted by Dyl la
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(2007) particularly express very strong opinion on this matter. They insist that a
nonprofit organisation which is not generating earned revenue from its activities is not
acting in an entrepreneurial manner. According to them, “It may be doing good and
wonderful things, creating new and vibrant programs: But it is innovative, not
entrepreneurial”. This dimension brings to clear focus the second model of social
entrepreneurship combining income-generating activities with innovation; a devotion to
twin-objectives of earning both financial and social returns.

One variant of this income-generating perspective to social entrepreneurship is
the idea of corporate responsibility. This term is often used to capture the activities of
corporations or for-profit organisations which “are desirous to find ways to repair their
images by developing environmentally sensitive and socially responsible projects, joint
venturing with nonprofit charitable organisations, and creating offices of social responsibility”
(Pomerantz, n.d). Examples of organisations involved in this “damage-control” process
are multinational corporations involved in prospecting for oil in the Niger-delta region
of Nigeria. Their involvement in activities bordering social entrepreneurship, no doubt,
brings to bold relief the challenge of “giving-back” to the society from where all
individuals and groups draw the basis for their activities and existence.

Broadly speaking, however, the two major perspectives to social entrepreneurship
are interwoven. For example, a social entrepreneur may raise funds through charitable
organisations or donor agencies like the Ashoka Foundation, MacArthur Foundation and
Skoll Foundation. He or she may equally source for funds through personal efforts to
actualise his or her dream. However, he or she must equally be concerned about the
continuous flow of resources for sustainability. Therefore, while the drive for social
impact keeps the social entrepreneur going, equally important is the ‘business spirit’
with implicit concern for sustainable resources. Matai (2006) actually calls for the
‘business plan’ approach; “thus allowing the social entrepreneur to address the issue of
sustainability of the social venture undertaken”.
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In what way(s) then is the business entrepreneur different from the social
entrepreneur? Again, Dees (2005) provides an answer. Dees argues that what
distinguishes the two is the level of commitment to solving social problems. He brings
out this more clearly in a recent contribution on the subject.

When it comes to improving society, I am a pragmatist who believes in
experimentation and innovation as important methods for finding better
ways to promote human flourishing. More than ever, I am convinced
that we need to break down the walls between our economic and social
lives, not to advance the hegemony of “the market” but to integrate our
out this potential of social studies more clearly. In their words,

Socia l s tudies educa t ion shou ld be measured by wha t
learners can do with what they know. It should be designed
to help learners use knowledge for signif icant and laudable
pu rposes . Al though the de f in i t ion o f a ‘s igni f ican t  and
laudab le purpose ’ may va ry f r om one socie ty to ano the r
and f rom group to group wi th in a society,  in eve ry case
the accompl ished studen t w i l l  be ab le to use acqu ired
info rma t ion and ideas to ach ieve goa ls. S tudents who
accumulate facts and skil ls as ends in themselves are less
we ll educated than those who are able to use knowledge
as a means to understand their world (Patrick, et al., 1981:
1 5 8 ) .

Patr ick and his col leagues fur the r ident ify three categor ies o f essen t ial
sk il l s  in soc ial s tud ies educa t ion , name ly : ( 1 ) sk il l s  in studying and
learn ing ; (2 )  sk i l ls  in enqu i r y and dec is ion-making ; and (3) sk il l s
in respons ib le g roup par t icipa t ion and c iv ic act iv it y . In his more
recen t book,  S tockard (2007) h igh l igh ts the key a reas where sk il l s
would be required by the 21s t century learners of school social studies
to include demograph ic cons idera t ions (e . g . popu la t ion and hea l th) ;
economic cons ide rat ions (e. g . pove r t y and labou r ) ;  pol i t ica l
cons idera t ions (e . g . human r igh ts and democra t ic ci t izenship )  and
g loba l conside ra t ions (e . g. g loba l p lat fo rms and pro toco ls on
envi ronmen t) . There is no disput ing the fac t that  the p rob lem areas
iden t if ied by S tocka rd la rge ly cons t i tu te focal poin ts in the ac t iv i t ies
o f lead ing socia l en t rep reneu rs inc luding se r ious-m inded non-
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governmental organisations (NGOs). Individuals with relevant training (based on appropriate
skill acquisition) in the social studies field had been found quite suitable in the
operational settings of these social innovators (Ogunyemi, 1995).

That products of social studies programmes present relevant credentials within
social entrepreneurship however does not automatically make them social entrepreneurs.
To attain that status demands much more; they require self-development, further
training and dogged determination to chart a new course and not be given to the band-
wagon effect permeating the current NGO community in Nigeria (Ogunyemi, Tella &
Bruno, 2005).

Imp l i c a t i o n s  fo r  S o c i a l  S tu d i e s  E du ca t i o n
L ike soc ial s tud ies educa t ion , socia l en t rep reneu rsh ip invo lves a
p rocess resu l t ing f rom the cont inuous in terac t ion be tween
indiv idua ls and the contex t in wh ich they and the i r ac t iv i t ies a re
embedded (Ma i r & Mar t i,  2005) . En trep reneursh ip rep resen ts a
g row ing source o f soc ial innovat ion tha t makes st rong appea l to
p rofessionals in academic and pro fess iona l f ie lds . Al though no t
much ,  i f  any ,  has been done to apply it  w ith in the socia l s tudies
educa t ion f ie ld,  soc ia l en trep reneursh ip is neve r the less a r ich source
o f research,  cur r icu lum enhancemen t and innova t ive pedagog ies .

Soc ia l s tud ies educa tor s have amp le spaces fo r exper imen t ing
w ith the i r “p rob lem-solv ing ”  ph i losophy w ith in the socia l
en trep reneursh ip parad igm . Oppor tuni t ies abound fo r conduc t ing
baseline studies into local issues like pollut ion of a local river, erosion,
waste management ,  bush bu rning , po li t i ca l apa thy ,  human r igh ts
abuse , sexua l ne twork ing and HIV/AIDS , domes t ic v io lence and
harmful cul tu ra l prac t ices includ ing fema le gen i tal mut i lat ion. Such
inves t iga t ions had t rad i t iona lly ended w i th survey repo r t s wh ich end
up on lib rar y shelves or , at bes t, get pub lished as journal ar t ic les or
book chap te r s . Adop t ing a soc ia l en t rep reneu r  sp i r i t  however
demands that  evidence from f ie ld work be pu t to use th rough
innovat ive activ ities that br ing about the change(s) by the researcher-
activ ist . A researcher’s report , if it gains the required attention at the
offic ial quarters, may possibly yield some policy reform. But given the
observed inefficiency of government institut ions, especially in Nigeria,
the impacts of baseline studies are better concretized through community
intervention programmes as a way of avoiding the “use-and-dump”



8       Abiodun Ogunyemi

allegation by communities from whom “data” are usually extracted. What is required is the
building of social capital and civic engagement through such elements as networks, norms and
social trust that facilitate coordination and cooperation for mutual benefit (Putnam, 1995).

In the western world, the idea of social entrepreneurship has significantly changed
the face of curricula of educational institutions especially at the secondary and higher
levels. Training in social entrepreneurial skills is not only being promoted within the
traditional business departments, it is also being incorporated into such seemingly remote
fields like music (Dylla,2007), liberal arts (Pomerantz, n.d.) and sports (htt://www. change
makers.net/files/Sport%20Entrpreneurship.pdf). It is suggested that the ongoing clamour for
the introduction of “Entrepreneurial Education” in the curricula of tertiary institutions in
the country should take due cognizance of the social dimensions while necessary steps
are taken to “plug in” the key concepts of social entrepreneurship at lower levels
particularly in the National Basic Curriculum for Social Studies and Citizenship Education.

It is perhaps in the area of pedagogies that immediate action is required if
social studies teachers are to respond to the challenge of social entrepreneurship. The
teaching and learning of the school subject must be improved upon and this demands
the introduction of innovative ideas. The America’s National Council for the Social
Studies (1993) identifies some basic principles for the promotion of social studies
teaching and learning of the subject. These are as paraphrased below:

· Socia l s tudies teach ing and lea rn ing a re power ful when they
a re mean ingfu l . Indeed , the teacher is to be guided by the
p r inc iple of p roceed ing f rom known to unknown and from
s imp le to comp lex .

· Socia l s tudies teach ing and lea rn ing a re power ful when they
a re in teg rat ive. The teacher  is to emphas ise the mu lt i -
d imensional aspec ts o f every top ic taugh t as eve ry human
phenomenon has h isto r ica l , economic ,  po l i t i ca l and o the r
rami f ica t ions at  the same t ime .

· Socia l s tudies teach ing and lea rn ing a re power ful when they
a re value-based . Eth ica l issues permeate al l  aspects of human
li fe as people are da ily faced w ith moral dilemmas and problems
o f dec is ion-mak ing .

· Socia l s tudies teach ing and lea rn ing a re power ful when they
a re chal leng ing. E ffec t ive teachers a re those who mode l
se r iousness o f pu rpose and a though tfu l app roach to inqui r y
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and use instructional strategies designed to elicit and support similar qualities
from students.

· Socia l s tudies teach ing and lea rn ing a re power ful when they
a re ac t ive . Ac t ive soc ia l stud ies teaching requi res re f lec t ive
th ink ing and dec is ion-mak ing as even ts un fold du r ing teach ing-
lea rn ing in te rac t ion .

Imp l ici t  in the above p r inc ip les is the cha l lenge to take due
cogn izance o f new trends in pedagogies o f the school sub ject . Such
t rends,  acco rding to Stocka rd (2007) inc lude lea rne r -cen t red
inst ruct ion,  mul t isensory st imulus ,  mu l t ipa th p rog ress ,  mu l t imedia/
hypermed ia , and co llabora t ive work . Othe r  tr ends imp l ici t  in these
pr inc iples a re in forma tion exchange,  act ive,  exp lo ra to ry ,  inqu ir y-
based lea rning ; c r it i cal think ing/ info rmed dec ision-mak ing ;
p roac t ive/planned ac t ion and authent ic/rea l-wor ld con tex t .

In th is e ra o f g loba l c i t izensh ip , socia l s tudies educa to rs mus t
opera te w i th the m ind-se t  tha t  eve ry ac t ion p romoted a t  the
c lass room and commun i ty leve ls have both immedia te and remote
imp lica t ions. “Think g loba lly , ac t loca lly ” seems to be the new catch-
ph rase . Th rough such a m ind-se t,  soc ia l s tud ies educa tor s can f i r e
the c rea t ive po tent ia ls o f thei r  studen ts towards becoming those
who a re amb i t ious in tack ling soc ia l prob lems ; m iss ion-d r iven as
they set  out  to make impac t; bui ld s t rateg ic a ll iance in rea l izing
thei r  vis ion ; and mob i l ize resou rces for  the i r  goa l a t ta inmen t . In
o the r  words,  the ski l l fu l soc ial s tud ies educa tor s can success ful ly
imbue the lea rne rs w i th the sp ir i t  of  soc ia l en trep reneursh ip which
can d r ive and see them al l th rough l i fe .

L i k e l y  P ro b l ems  and  P ro s p e c t s
Much as socia l en t rep reneu rsh ip makes a s t rong appeal to socia l
s tud ies educa tor s ,  i t  is not  w ithout  some like ly p rob lems par t icu lar ly
in the Niger ian set t ing. Fir st among this is the problem o f conceptual
c la r i f i ca t ion . I t  is w ide ly acknowledged tha t  soc ia l en t rep reneu rsh ip
is st i l l an emerging f ie ld of research and learn ing(Dees,  1998, 2005;
Mar i & Mar t i ,  2005). This si tuat ion is pa r t icu lar ly more comp lex in
educa t ion- re la ted f ie lds (La fuen te , 2005) ,  p rompt ing Shar ra (2005)
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to observe that the lack of discussion on social entrepreneurship in educational
scholarship easily creates the impression that the idea has nothing in common with
education. While this paper has shown that social entrepreneurship has much in
common with education, and particularly social studies education, the issue of conceptual
clarification is still likely to daunt the path of its application within the field. The
manifestation of this problem is likely to be drastically reduced as more researchers
and writers in the field of social studies venture into exploring this emerging area of
research and learning.
Another likely problem is the undeveloped capacity of intervention-oriented research.
As noted earlier, much of the available reports in social studies research in Nigeria’s
tertiary institutions are of the survey type which hardly make any social impact. The
situation looks especially worrisome among the primary and secondary teachers who
are largely deficient in skills for impact-focused and action research. Getting social
studies educators to the level of conducting research for social impact certainly demand
a regime of capacity building borrowing from the perspectives of experienced trainers
and professionals in academic institutions as well as within the community of service
providers such as the NGOs and multilateral agencies (UNDP, UNESCO, etc.)

A critical issue in teaching and researching for social impact is funding. With the
continued decline in funding support in Nigerian tertiary institutions, many committed
academics can hardly implement their ideas. Social studies educators are not an
exception to this category of under-funded researchers. However, an essential ingredient
of the entrepreneurial spirit is ability to amalgamate resources from a variety of
sources for agenda setting and implementation. A working knowledge of the funding
requirements of donor communities across the globe will certainly be helpful. Beside
locally sourced funds, donor agencies like the MacArthur Foundation, Ford Foundation,
Spencer Foundation and the European Union all provide potential funding sources for
projects that could spark off a regime of change. What is called for is creativity on the
part of the social studies educator-researcher.

The last  poss ible sou rce o f p rob lem is the seeming na tura l
human res istance to change . In the same manner  the in t r oduc t ion
o f socia l s tudies was res is ted in many part s of the wor ld , i t  is no t
imposs ib le tha t the socia l sc ien t ist s ,  who a r roga te the compe tence
in inves t iga t ing and address ing a l l  soc ie ta l p rob lems ,  may beg in to
chal lenge the competence o f socia l s tudies educa to rs when they
adop t the soc ia l en t rep reneu r ia l sp i r it .  As committed soc ia l
en trep reneurs ,  however , they shou ld rema in focused . Socia l s tudies
educa to r s need no t change the ir  iden t it ies be fo re they can in tr oduce
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innovative ideas on problem-solving which will rub on their students and their host
communities.

C o n c l u s i o n
Socia l s tudies educat ion o f the 21 s t cen tu r y demands more prac t ica l
app l ica t ion of i ts pr incip les as a p roblem-so lv ing schoo l sub ject  than
the t rad i t ion arm-cha i r theo r isa t ion . Exper ience and research have
shown tha t  te r t ia r y inst i t ut ion s tuden ts have con t inued to ask “why
socia l s tudies ”? A t the secondary school leve l a lso,  i t would seem
many o f the s tuden ts saw the abroga t ion o f the sen ior  secondary
schoo l soc ia l stud ies cu r r icu lum as ‘good r iddance to bad rubb ish ’
because they neve r  wan ted it .  I t  wou ld the re fo re seem tha t  the
N ige r ian soc ia l s tud ies educa tor s have good oppor tun i t y in the
p romot ion of soc ia l en trep reneursh ip to no t on ly revive the sagging
image o f the sub jec t  bu t  prac t ica lly demons t rate it s re levance to
red ress ing a myr iad o f p rob lems cur rent ly p lagu ing many N ige r ian
communi t ies and N ige r ia as a coun tr y .

Socia l en t rep reneu r,  a lso known as soc ia l innova to rs o r socia l
capi ta lis t s,  a re chang ing the face of the g lobe today . As a dynamic
schoo l subjec ts ,  soc ial s tud ies canno t be ob l iv ious to the chal lenge
o f social ent repreneu rship. Perhaps wha t is requi red of soc ia l stud ies
educa to r s is to “ac t ”  wha t they “preach ”  in l ine wi th Mahatma
Gandhi’s aphor ism – Be the change you want to see in the World.

I t  is se l f -fu l f i l l ing prophecy fo r  soc ia l stud ies educato r s to lay
c laim to spec ial isat ion in a “prob lem-so lv ing ”  f ie ld when ,  in rea l it y ,
all  they do is to theor ise about prob lems . I t  wou ld se rve the purpose
o f the schoo l sub jec t  be t ter  a t a l l  levels – p r imary,  secondary and
te r t ia ry inc luding teacher -educa t ion – i f  soc ial s tud ies educa to r s
stepped out from the ir shell of invisibil i ty to become concrete prob lem
solvers at the leve l of the communit y. They can do th is by bo rrow ing
f rom the men ta l se t,  doggedness,  tenac i ty and pers istence o f socia l
ent repreneu rs who the in i t ia l d i f f i cu lt ies o f o f f ic ia l ta rd iness ,  dearth
o f resou rces and othe r temporal cons t ra in ts canno t de te r .
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